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ABSTRACT. Volunteer preceptors are essential to the experiential
component of pharmacy education. As the need for experiential
training increases, the need for clinical faculty and preceptors can
also be expected to grow. The USC School of Pharmacy depends on
more than 500 volunteer preceptors at over 200 sites for experiential
teaching. The magnitude of their contribution to the teaching pro-
gram has stimulated the School of Pharmacy to become involved in
preceptor development. A survey was designed to explore the teach-
ing practices, attitudes, and factors motivating these preceptors to
participate in the program. The survey was distributed by mail to all
volunteer preceptors. Significant findings include: (i) preceptors are
motivated by personal satisfaction and a desire to contribute to the
school and the profession; (i) verbal communication skills, common
sense, problem-solving abilities and profession attitude are per-
ceived by preceptors as important predictors of student performance;
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and (jii) student motivation (or lack of motivation) is a critical factor
influencing student performance and preceptor morale. [Article copies
available from The Haworth Document Delivery Service: 1-800-342-9678.]

BACKGROUND

Experiential training is an essential component of contemporary phar-
macy education. This type of training places the student with a preceptor
in a practice environment, either alone or with a small number of fellow
students. Experiential training at most pharmacy schools takes the form of
externships, (practice-related experiences for entry level students), or
clerkships (“hands on” clinical training available to students toward
completion of their education). The use of practitioners as preceptors in
established practice settings gives students the opportunity to apply class-
room knowledge to patient-care situations and intensifies the educational
process.

Teaching in a patient-care environment necessitates a low student to
faculty ratio. To accommodate students in experiential programs a large
number of preceptors and several facilities are needed. Many of the pre-
ceptors are practitioners who donate their time and expertise to teach
pharmacy students. These preceptors have been referred to by a number of
titles such as volunteer, non-salaried, courtesy, non-university based, ad-
Jjunct, or affiliate faculty. For the purpose of this paper they will be referred
to as volunteer preceptors.

Volunteer preceptors are utilized by most schools of pharmacy. In the
most recent A4CP Curriculum and Facilities Survey, 68 of 73 schools
responding utilized volunteer preceptors (1). Although their contribution
to the profession is substantial, little is known about volunteer preceptors.
A nationwide survey of 54 pharmacy schools by Boh regarding volunteer
preceptors identified competencies and approaches to student perfor-
mance, evaluation, and gathered data on methods for preceptor develop-
ment (2). This survey was directed to experiential program directors rather
than the preceptors themselves, and encompassed both baccalaureate and
doctoral programs. The authors found preceptor selection criteria, precep-
tor training, and student evaluation practices varied among schools of
pharmacy.

Schools of medicine also utilize volunteer preceptors for clerkship
training and provide much of the available literature on clinical teaching.
A review of the literature identifies many features common to medical and
pharmacy education. Stritter (3) noted that professional schoo! faculty

"must be both good teachers and good role models because their task is
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both to train and socialize. Clinical training in both disciplines is often
subjectively evaluated. A large survey of medical schools (4) found that
subjective preceptor evaluation was the most heavily weighted component
of student evaluation in the clinical setting. Model evaluation systems and
a theoretical framework for evaluating medical students have been pro-
posed (5,6). Even with formalized assessment systems, difficulties with
inter-rater reliability, between-rater reliability, and in establishing evalua-
tion guidelines have been reported (7,8).

While subjective student evaluation plays a major role in clinical
education, preceptors are not always prepared to perform the task in a
consistent and reliable manner. Boh found preceptor training in pharmacy
schools to be largely optional and variable in scope (2). Workshops and
informal meetings with the program coordinator were the most commonly
utilized approaches to developing teaching skills. A report of medical
school preceptors found training was largely done via memos and depart-
ment meetings without assuring that preceptors have an adequate under-
standing of the task. Efforts to improve clinical education must therefore
incorporate mechanisms to improve the evaluation process. The success of
preceptor development programs for medical schools (9,10) may be appli-
cable to schools of pharmacy. One such program demonstrated a 97 per-
cent retention rate for community preceptors in an ambulatory care clerk-
ship setting and improved student ratings of the clerkship and individual
preceptors (9).

The University of Southern California (USC) School of Pharmacy of-
fers a four-year curriculum leading to the Doctor of Pharmacy degree.
Approximately 650 students are enrolled in the program. More than 500
volunteer preceptors at over 200 sites are utilized for externship and clerk-
ship teaching. These experiences are comprised of four-week externships
in both hospital and community pharmacy (first year), a four-week intra-
venous additive practicum (second year), and 36 weeks of clinical phar-
macy clerkship (fourth year). Approximately 60 percent of the experiential
training is taught by volunteer preceptors. The retention of these precep-
tors and enhancement of their teaching skills is vital to the experiential
training program. A review of the literature revealed few citations describ-
ing preceptors as educators. A survey was therefore distributed to establish
a bascline for the faculty development process. This report presents the
descriptive portions of the survey including demographic information,
perceptions about successful students and factors motivating volunteer
faculty to teach.
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GOALS AND OBJECTIVES

The goal of the project was to develop a descriptive profile of the
volunteer preceptors at the USC School of Pharmacy to be utilized for
preceptor retention and development. This goal was fulfilled by the fol-
lowing abjectives: (i) a survey was developed and distributed to volunteer
preceptors at the USC School of Pharmacy, (if) responses were compiled
and entered into a database software program to permit statistical analysis
and facilitate inclusion of the data in subsequent research project; and (jii)
the responses of clerkship preceptors and externship preceptors were
compared.

METHODS

A four-page survey was developed (Appendix 1). The survey was dis-
tributed to 501 volunteer preceptors at the USC School of Pharmacy. The
survey was divided into four sections. Section One addressed current
teaching practices. Items addressing attitudes toward teaching, students,
and the School of Pharmacy were included in Section Two. Motives for
becoming and remaining preceptors comprised Section Three. Section
Four was devoted to collecting demographic information.

Preceptor names were derived from the active University clinical facul-
ty list and from externship and clerkship assignments. For the first survey
mailing, 501 preceptors were identified, comprised of 390 clerkship and
111 externship preceptors. Site coordinators were asked to update the
preceptor list at each teaching facility. An additional 226 preceptors were
identified by this process but not included in this analysis due to timing
constraints. A cover letter describing the purpose of the project was mailed
with the survey to each preceptor, with a postage-paid return envelope.
Surveys were coded to facilitate tracking of resp Responses were
entered into a microcomputer using dBASE-III Plus (Ashton-Tate Corpo-
ration, Torrance, CA). Statistical analysis was performed using SAS (SAS
Institute, Inc., Cary, NC). Comparisons were made using the #test for
parametric data and Wilcoxon rank sum for nonparametric data. Analysis
was performed on the entire sample, then selected portions were used to
compare responses from externship and clerkship preceptors.

RESULTS

Surveys were returned by 251 of the 501 preceptors. A total of 184
clerkship and 58 externship preceptor surveys received were suitable for
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data analysis, yielding an overall response rate of 48%. This comprised a
response rate of 47% for clerkship preceptors and 52% for externship
preceptors. Nine surveys (2%) were omitted from initial data analysis due
to incomplete data. Unless otherwise specified, results are reported for
externship and clerkship preceptors combined.

Demographics: Sixty-two percent of preceptors have participated in
USC teaching programs for six years or less; however, 14% have been
teaching more than ten years (Figure 1). Seventy-two percent (174) re-
spondents have obtained adjunct clinical faculty appointments, and an
additional 15 have appointments pending. The practice sites reported by
the preceptors range from traditional hospital and community pharmacy
settings to research sites, scientific writing specialists and managed health
care specialists. Eighty-seven percent of the preceptors hold a Doctor of
Pharmacy degree, 16% a Bachelor of Science in Pharmacy degree, and 2%
a Master of Science degree. Twelve preceptors (5%) have more than one

FIGURE 1. Number of| years as a preceptor.
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pharmacy degree. Fewer than 5% of preceptors indicated formal training
in education or teaching. The median number of years of professional
experience is ten years with a range of 2 to 47 years.

Teaching Profile: Volunteer preceptors are major contributors to experi-
ential training programs at the USC School of Pharmacy. The typical
preceptor teaches one to two students during a four- to six-week rotation.
The total number of weeks per year spent teaching USC students is highly
variable, ranging from four to more than 30 (median 12). Fifty percent of
clerkship and 90% of externship training hours are taught by volunteer
preceptors.

Sixty-seven clerkship preceptors (37%) report participation in teaching
for more than one college of pharmacy. These preceptors are affiliated
with one of the other two colleges of pharmacy in the state of California.
Seven clerkship preceptors (3%) teach students from all three California
schools. No externship preceptors reported teaching students for another
college of pharmacy.

Motivating Factors: Preceptors were asked to indicate their motivating
factors in a “check all that apply” format of nine items. The top two
responses in rank order were: “For the personal satisfaction” and “to
contribute to the School of Pharmacy” (Table 1). In response to an open-
ended question requesting “‘other factors” many preceptors offered addi-
tional reasons such as “to contribute to the profession,” “to give practical
clinical experience,” “to share my expertise,” and “to act as a role model
for future pharmacists.”

TABLE 1. Response to question, “Why did you become a preceptor?"2

Number of Respondents (Percentage of To-
taf)

Clerkship Externship All Preceptors
For the personal satisfaction 157(86%) 48(83%) 205(85%)
To contribute fo the School of Pharmacy ~ 99(54%) 38(66%) 137(57%)
To keep my database current 87(48%) 13(22%) 100(42%)
To recruit future pharmacists 53(29%) 20(35%) 73(30%)
Important to my pharmacy career 50(27%) 12(21%) 62(26%)
For the taculty appointment 34(19%) 7(12%) 4(17%)
A requirement of the job 19(10%) 8(14%) 27(1%)
To stay young 16(9%) 9(16%) 25(10%)
For the fringe benefits 14(8%) 4(7%) 18(8%)
*p <0.05
“p<0.10

2Question phrased in a nine-item “check all that apply” format.
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Responses to an open-ended question, “What do you like best about
being a preceptor?” revealed many sources of satisfaction. Fifty-seven
percent of all preceptors expressed personal satisfaction from interacting
with students and participating in the student’s professional growth. High-
ly motivated students were cited as a principal source of professional
stimulation. Twenty percent enjoyed the intellectual challenge of teaching.

Preceptors were asked to elaborate on the negative aspects of being a
preceptor. Unmotivated students and pressures on their time (34% and
26%, respectively) were the greatest source of disenchantment for the
preceptors. Difficulties with the process of grading (9%) were also ex-
pressed. Four percent wanted changes in the fringe benefits.

Factors Influencing Student Performance: The perceived influence of
nine student characteristics on clerkship/externship performance was eva-
luated wsing a four-point Likert scale (Table 2). Motivation was viewed as
the single most influential predictor of student performance. Common
sense, verbal communication skills, problem-solving abilities, and profes-
sional attitude were also perceived as important predictors of success.
Written communication skills and previous pharmacy experience were
viewed as less important.

Using the same nine characteristics, a four-point Likert scale was used
to address the preceptors” perceptions about the students’ level of prepara-
tion when entering clerkships or externships (Table 3). Students were
assessed by preceptors as being most prepared in their professional atti-
tude, motivation and common sense.

Responsibility for motivating students was overwhelmingly (96%)

TABLE 2. Response to question, “How do the following student characteris-
tics influence student performance in clerkships and externships?"2

Clerkshig Externshi

Student Characteristic Preceptors! Preceptors! P
Motivation 3.84 (0.40) 3.80 (0.48) MS
Common sense 3.79 (0.42) 3.63(0.65) <0.05
Verbal communications skills 3.73(0.55) 3.64 (0.62) NS-
Problem-solving abitities 3.70 (0.50) 3.30(0.74) <0.01
Professional attitude 3.65 (0.53) 3.77 (0.47) NS
Knowledge of facts 3.45 (0.66) 2.91(0.92) <0.01
Qrganizationa skills 3.33(0.74) 3.14 {0.75) NS
Written communications skills 3.13(0.97) 2.68(1.22) <0.01
Previous pharmacy experience 2.56 (1.00) 2.43 (1.00) NS

AL ikert rating scale (4 = very prepared, 1 = not prepared)
bValues expressed as mean (standard deviation)
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TABLE 3. Response {o question, “How prepared are the students when they
begin your clerkship/externship?2

Clerkship Externship

Student Characteristic Preceptors®  Preceptors® P
Professional attitude 3.02 (0.85) 3.08 (0.65) NS
Motivation 2.80(0.84) 3.23(0.68) <0.01
Common sense 2.61(0.81) 2.80 (0.80) NS
Verbal communications skills 2.53(0.75) 2.60(0.70) NS
Organizational skills 2.51 (0.80) 2.55 (0.76) NS
Wiitten communications skills 2.51(0.90} 2.07(1.22) <0.01
Knowledge of facts 2.48(0.72) 2.15(0.73) <0.01
Problem-solving abilities 2.41(0.69) 2.55(0.71) NS
Previous pharmacy experience 2.19(1.10) 1.79(1.03) <0.01

AL ikert rating scale (4 = very influential, 1 = no influence)
bValues expressed as mean (standard deviation)

TABLE 4. Response fo Question, "Who a responsible for motivating the
student?"2

Number of Respondents (Percentage of Total)
Clerkship Extemship All Preceptors

The student himself/tierself 179 (97%) 53 (91%) 232 (96%)
Faculty in years 1-3 122 (66%) 40 (69%) 162 (67%)
Faculty in year 4 122 (66%) 9 (16%) 131 (54%)
Employers 80 (43%) 28 (50%) 109 (45%)
Peers 55 (30%) 28 (48%) 83 (34%)
School adminisiration 53 (29%) 18 (31%) 71 (29%)
Parents 38 (21%) 19 (33%) 57 (24%)

"Question phrased in a seven-item “check all that apply” format.

placed by the preceptors on the students themselves (Table 4). Clerkship
faculty placed equal responsibility for motivating students to faculty of
years 1-3 and year 4 (66%). Externship identified the role of the faculty in
years 1-3 (69%); however, only 16% cited the year 4 faculty. Externship
students have limited contact with year 4 faculty during the year 1 curricu-
lum, which may explain this difference.

Comparison of clerkship and externship preceptor responses revealed
statistically significant differences in several areas (Tables 2 and 3). Dif-
ferences were generally consistent with the objectives of the two forms of
experiential training. Clerkship preceptors regarded common sense, prob-
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lem-solving abilities, knowledge of facts, and written communications
skills as more influential on student performance than did externship pre-
ceptors (P < 0.01 for all parameters except common sense where P <
0.05). Students entering clerkships are in the final year of the Doctor of
Pharmacy program and are likely to have more experience than an extern-
ship student. Students in externship programs are not expected to perform
as a practitioner while clerkship students are. An unexpected difference
between clerkship and externship preceptors was found in the assessment
of student motivation. Externship preceptors perceived a significantly
higher level of motivation than did clerkship preceptors (P < 0.001).

DISCUSSION

Major differences between experiential training and didactic teaching
are the provision of teaching in the patient care environment and the very
low ratio of students to faculty. In the last ten years, the number of phar-
macy schools implementing Doctor of Pharmacy programs has increased
with an attendant increase in the demand for experiential training. Col-
leges of pharmacy have taken many different approaches to increasing the
number of faculty available for experiential training. While some colleges
have increased their faculty size by contractual arrangements with teach-
ing facilities, others have utilized volunteer practitioners in external prac-
tice locations. At the USC School of Pharmacy the utilization of a large
volunteer faculty has facilitated the growth of the Doctor of Pharmacy
program. A descriptive profile of the volunteer preceptors and the factors
motivating these individual is vital to the continued success of the experi-
ential component of the curriculum '

Survey responses indicate that 85% of volunteer preceptors are moti-
vated by personal satisfaction. Many expressed satisfaction in contributing
to the future of the profession and the University. References to the plea-
sures of interacting with students and observing their personal and profes-
sional growth were abundant. The intangible nature of the stated sources
of motivation has important implications for schools of pharmacy. In this
study only 4% of respondents cited a lack of support or recognition as the
least liked aspect of being a preceptor. Mechanisms to recruit and retain
volunteer preceptors should be developed which address the importance of
personal satisfaction and provide evidence of preceptor recognition. A
nationwide survey of preceptors from nine schools of pharmacy conducted
subsequent to this survey concluded that internal satisfaction was the
primary motivating factor for volunteer preceptors (11).

Only 7% of all preceptors cited the fringe benefits as a factor motivat-
ing them to participate in teaching. This low priority may reflect either.a
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genuine lack of interest or a perceived inadequacy of the current benefit
package. Boh cites a variety of fringe benefits offered across the nation
(2). At our institution the volunteer preceptors are entitled to a modest
fringe benefit package which includes school continuing education pro-
grams at reduced or no tuition, library privileges including UNIX access,
bookstore discounts, athletic event ticket purchases, and some social
events. Enh of this package is frequently discussed as a mecha-
nism to recruit and retain volunteer preceptors. While an enhanced benefit
package may be appreciated by some preceptors, this should be done with
the proviso that fringe benefits were not a primary motivator for 93% of
the volunteer faculty respondents.

The identification of 226 additional participants in the teaching pro-
gram underscores the difficulties in maintaining an up-to-date database in
large programs. Several factors probably contributed to this finding. At
some facilities, only the site coordinator has a faculty appointment. A
faculty appointment is encouraged but not required to precept students.
Some preceptors may not be interested in a faculty appointment or the
fringe benefits and therefore do not complete the required documents.
Additionally, the cover letter sent to site coordinators requested names of
all participants. A few of the individuals identified were hospital adminis-
trators or clinic physicians who may have ancillary roles in the teaching
program. Finally, the logistics of securing and maintaining faculty ap-
pointments for a large program are formidable. At the USC School of
Pharmacy all faculty appointments are renewed annually. Approximately
40% of a full-time secretarial equivalent is required to maintain the volun-
teer faculty files, with an average time from receipt of application to
faculty appointment of 6-12 months.

Externship and cletkship preceptors reported “motivation” as the most
influential factor in student performance. Motivated students were also
cited as a major contributor to preceptor satisfaction. Motivation is a
general term which may reflect the student’s interest in the preceptor, the
facility, the type of experiential training involved, or may be a measure of
the student’s enthusiasm for learning. The perceived level of motivation
may also relate to the relevance of the experience to the student’s career
goals. A more precise description of those qualities is needed.

Externship and clerkship preceptors clearly felt that the primary responsi-
bility for motivation rests with the student him/herself (Table 4). It is impor-
tant to note that §7% of preceptors believed that the year 1-3 faculty should
also motivate students, with 54% citing the year 4 faculty. Moreover, 29% of
preceptors cited the school administration as an important source of motiva-
tion. Faculty and administrators should not discount their role as motivators.




Noguchi, Hill-Besinque, and Robinson 41

The preceptors’ perceived importance of common sense, verbal com-
munications skills, problem-solving abilities, and professional attitude
highlights the significance of social and behavioral skills to contemporary
pharmacy practice (Table 2). Clerkship preceptor placement of these char-
acteristics as more influential than factual knowledge is of particular note.
Curricular development committees should not overlook ar minimize stu-
dent training in these essential skills.

The comparison of externship preceptor responses to those of clerkship
preceptors reinforced existing perceptions. The importance to clerkship
preceptors of factual knowledge and written communication skills corre-
lated well with student activities on clerkships and their placement in the
curriculum (fourth year). Externship preceptors with student contact early
in the education program understandably place less emphasis on factual
knowledge. The perceived difference between clerkship and externship
preceptors in the assessment of student motivation requires further study.
This may reflect the rigors of the Doctor of Pharmacy curriculum, differ-
ences in preceptor expectations, or a true decline in student motivation.

CONCLUSION

The emergence of the entry level Doctor of Pharmacy degree and the
expanding concepts of pharmaceutical care will require further growth of
experiential training programs. The experiential nature of clerkship and
externship courses requires that training be done by those actively in-
volved in patient care (12). Full-time pharmacy school faculty cannot meet
this need alone, and volunteer preceptors will therefore continue as major
contributors to experiential training programs. Colleges of pharmacy must
actively address the needs and concerns of these faculty in order to main-
tain a collegial and supportive relationship.

The professional development of volunteer preceptors is of paramount
importance to schools of pharmacy. Boh states that the value of experien-
tial education in teaching the skills and knowledge required for practicing
pharmaceutical care is often viewed as a direct reflection of its preceptors
(2). Future development of experiential programs should consider the
following findings of this study: (i) volunteer preceptors have little formal
training in education and evaluation; therefore, faculty development pro-
grams to enhance skills in teaching and student evaluation are highly
desirable; (i7) volunteer preceptors are motivated by humanitarian causes
rather than by the fringe benefits; therefore, financial investments may be
best directed toward developing programs designed to enhance their
education and professional skills; and (iii) sensitivity towards the needs
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and priorities of volunteer preceptors is critical to maintaining their inter-
est and the vitality of experiential pro,

The importance of social and behavioral skﬁls to faculty perceptions of
student performance suggests that colleges of pharmacy should attempt to
incorporate an assessment of these skills into the admissions and education
process. Modifications to the curriculum to develop and refine these skills
in pharmacy students may be needed.

The critical role of student motivation to performance suggests that
further research is essential. A more precise description of motivation,
including the students’ perspective, is needed. Factors which contribute to
student interest or motivation should be identified and incorporated into
the curriculum. A survey for students in the Doctor of Pharmacy program
has been distributed to assist in further research.
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APPENDIX 1

43

University of Southern Calitornia School of Pharmacy Preceptor Survey

1. Level | Externship
Ifyouteach both ip and ip students. please

2. Survey completed for Externship studenis

F NTS DO Y( ACH?
Level IV Clerkship

type of program you teach the most.

TEACHING PRACTICES

3. How do the following student characteristics influence performance on clerkships and

PN

o

externships?
1= no influence
Knowledge of facts 1
Problem-solving abilities 1
Common sense 1
Organizational skills 1
Professional attitude 1
1
1
1
1

4 = very influential

Written communications skills
Verbal communications skills
Motivation

Previous pharmacy experience

PO PMRNRR NN N

3

W W W W W W W W

O OO NN

4

Both
the survey for the

Clerkship students

0 = not applicable or no opinion

0

cooococooeo

Other attributes important to successful

1 = not prepared 4 = very prepared
Knowledge of facts 1
Problem-solving abilities 1
Common sense 1
Organizational skills 1
Professional aftitude 1
Written communications skills 1
Verbal communications skills 1
Motivation 1
Previous pharmacy experience 1
Other significant attributes present in students:_
Other significant attributes lacking in students:____

PN RN NN

. Who evaluates the students at your site:

The primary preceptor___ Don'tknow ___

3

W WY W W W

4

E N N O N O NN

. How prepared are the studenis when they begin your clerkship or externship?
0 = not applicable or no opinion

0

coco0ooocoeo
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Several preceptors (please list itles of group
«  Allpreceptors having contact with the student _____
6. Areformal guidelines usedin evaluatingstudents? Yes____No____ Don'tknow____
7. Which of the following areas of evaluation are used 1o assess student performance?
1= minor componentof grade 3 = major component of grade 0 = not used

A. Written examinations 1 2 3 0
B. Oral examinations. 1 2 3 0
C. Formal written assignments 1 2 3 0
D. Formal verbal presentations 1 2 3 0
E. Informal observation of student “in action” 1 2 3 0
F. Notebooks or patient monitoring sheets 1 2 3 0
G. Formal demonstration of proficiency ina 1 2 3 0
particular skill (e.g.) interviewing a patient,
taking a patient's blood pressure)
H. Feedback from health care personnel 1 2 3 0
(medical, pharmacy, nursing, other)
I Attendance 1 2 3 0
J. Student's professional demeanor 1 2 3 0
K. Preceptor's overall impression of the student 1 2 3 0
L. Other

@

From the list above, which evaluation areas do you feel most confident in assessing:
(indicate using letters from list above)
9. Which do you feel are most difficult to assess:

10.In your opinion, how do the following i to student pi on
and externships:

1 = not significant 4 = very signiflcant
Pre-pharmacy education ’
USC's pharmacy curriculum

USC'’s teaching methods

Student grades in Levels 1-3

The student's leve! of maturity

The student's work ethic

The student's perceived relevance of clerkship
or externship to his/her future goals

[SETCREURY SR VR NN
WoWwWwww W
N N -

The presence of role models 1 2 3 4
11. Have you ever considered failing a student? Yes No
12. Have you ever failed a student? Yes No

13. In your opinion, who is responsible for motivating the student (Check all that apply):
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____Facultyin Levels 1-3 Faculty in Levet 4

The student himself/herselt The student’s parenls

—__Employers Peers

School administration

14. For each statement below, indicate your level of agreement or disagreement.
1= strongly disagree 4 = strongly agree

The School of Pharmacy provides written objectives of the 1234
clerkship or externship program.

I have a clear us g of my responsibilities to the 1234
clerkship or externship program

tothestudents. 1 2 3 4

I have a clear understanding of the student's responsibilitiestothe 1 2 3 4
clerkship or externship.

The length of the clerkship/externship is sufficient for the majority 123 4
of students to complete the course objectives.

I have a clear ing of my

| am allowed to teach in my own style, without much intervention 123 4
from my supervisor or the School of Pharmacy.

I am satisfied with my current method of student evaluation. 1234
The School of Phammacy is responsive 10 negati ionsof 1 2 3 4
students.

TJEACHING ATTITUDES

15. Which of the following do you feel are your most important responsibilities as a
preceptor? (please check all that apply)

To help the student move from the classroom to actual pharmacy practice.

To show the techniques and skills needed to practice pharmacy.

To judge the student's ability to be a competent pharmacist.
To act as a role model for the students. :

To fine-tune the student’s skilis in performing the job of a pharmacist.
Other
16. Why did you become a preceptor? Please check all that apply

A requirement of the job To keep my database current

Important to my pharmacy career To stay young

For the faculty appointment To contribute to the School

For the personal satisfaction To recruit future pharmacists
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For the fringe benefits (e.g., reduced rate continuing education, bookstore
discount, foolball tickets)

Other:

17. Are you a preceptor for pharmacy students atiending
other pharmacy schools? Yes No

Name of other pharmacy school(s). 1. 2.
If you are a preceptor for more than one School of Pharmacy:
How do the students compare?

Compare the University support offered to you as a faculty member:

18. What do you like best about being a
19. What do you like least about being a preceptor?

EM 1l
20. How many years have you been a praclicing pharmacist? years
21. Whatis your primary practice setling?
22. Do you supervise pharmacy interns (paid student empioyees)? Yes ___No

23. What is your educational background?

8.S.Pharm. M.S. Pharm.D. University:
QOther i training University:

24.Do you have a faculty appointment at USC?
Yes_____No____ Don't know Ii no, have you applied? Yes_No

25.How many years have you beena preceplnr for USC pharmacy students?
t3_46___ 710____ -
26.How many weeks per year do you teach USC pharmacy students {average)?
B____ 712 _1318____ 1924 __ 2530__ >30____
27.How many pharmacy students do you teach per rotation {average)?
1-2___ 34___ 56__ >6

28. Are you the primary preceptor for the students you teach?
No Sometimes

WE WELCOME YOUR COMMENTS. Please atlach additional sheets as necessary.



